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Section 1: Long-Term Goals 
Instructions: Each SEA must provide baseline data (i.e., starting point data), measurements of interim 

progress, and long-term goals for academic achievement, graduation rates, and English language 

proficiency. For each goal, the SEA must describe how it established its long-term goals, including its State-

determined timeline for attaining such goals, consistent with the requirements in section 1111(c)(2) of the 

ESEA and 34 C.F.R. § 200.13. Each SEA must provide goals and measurements of interim progress for the 

all students group and separately for each subgroup of students, consistent with the State's minimum number 

of students. 

 

In the tables below, identify the baseline (data and year) and long-term goal (data and year).  If the tables do 

not accommodate this information, an SEA may create a new table or text box(es) within this template. Each 

SEA must include measurements of interim progress for academic achievement, graduation rates, and 

English language proficiency in Appendix A.  

 

A. Academic Achievement.   

i. Description.  Describe how the SEA established its ambitious long-term goals and 

measurements of interim progress for improved academic achievement, including how the 

SEA established its State-determined timeline for attaining such goals.  

The Delaware Department of Education (DDOE) updated its vision, mission, and strategic 

priorities in August 2016 through an internal process that involved all branches of the department.  

The DDOE consolidated state plan and long-term goals and measurements of interim progress are 

aligned to the updated statements below. 

Delaware Department of Education Vision: Every learner ready for success in college, career, 

and life. 

Delaware Department of Education Mission: To empower every learner with the highest-

quality education through shared leadership, innovative practices, and exemplary services. 

 

Our priorities: 

 Engaged and informed families, schools, districts, communities, and other agencies 

 Rigorous standards, instruction, and assessments 

 High-quality early learning opportunities 

 Equitable access to excellent educators 

 Safe and healthy environments conducive to learning 
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The DDOE, with the input of its stakeholders, is in the process of finalizing which academic and 

school quality or student success indicators will be included in its accountability system. The 

DDOE is also establishing “ambitious state-designed, long-term goals” with measures of interim 

progress for all students and subgroups of students.  Continued stakeholder feedback will also 

inform the weight of individual indicators in the accountability system, recognizing the academic 

indicators, such as proficiency and graduation rates, by law must count more as an aggregate than 

the nonacademic indicators.   

As stated in its June 30, 2015, ESEA Flexibility Waiver, Delaware’s goal was to decrease the 

percentage of non-proficient students in each subgroup by 50% by the end of the 2017 school 

year, thereby reducing the achievement gaps.  This is calculated by first identifying the 2015-

2016 baseline student performance on statewide assessments by subgroup (percent proficient), 

subtracting that percentage from 100%, dividing the result by 50% which represents the gap 

closure, and adding that percentage to the baseline to identify the long-term goal. An example is 

shown below: 

Subgroup:  All Students 

 Step 1:  2015-2016 Baseline Proficiency = 52.09% 

 Step 2:  100% – 52.09% = 47.91% 

 Step 3:  Reduction goal is 50% of 47.91% = 23.96% 

 Step 4:  Add reduction goal to baseline proficiency to determine long-term goal (increase in 

proficiency) for the All Students subgroup 23.96% + 52.09% = 76.05% 

Under ESSA, we have an opportunity to revisit this approach.  Over 50% of feedback received 

from stakeholder groups, including district superintendents and charter school leaders, indicate 

that Delaware should continue using this methodology. 

 

ii. Provide the baseline and long-term goals in the table below. 

The tables below provide the starting point (2014-2015) for academic achievement by subgroup 

and by grade level in ELA and mathematics.  This was the first year Delaware implemented 

Smarter Assessments.  The tables begin with a summary of academic achievement as measured 

by Smarter in ELA and mathematics for all Delaware students in 2014-2015 and continue by 

grade level for each tested grade, 3-8 and 11.  Delaware transitioned from Smarter to SAT as the 

high school measure (11th grade) of academic achievement beginning in the 2015-2016 school 

year.  

The majority of feedback received from stakeholders indicated a strong endorsement for the 

DDOE to set ambitious and achievable long-term goals.  The DDOE set 2030 as the proposed 

target date for long-term improvement goals, representing expectations for student outcomes.  

The DDOE continues to consult with stakeholders regarding these targets.  The DDOE is using 

existing data sets to model data, which will inform final decisions for setting long-term goals.  

Please note, Delaware does not have three years of longitudinal data for student performance on 

both the Smarter Assessments in grades 3-8 and the SAT at grade 11.  DDOE will revisit long-

term goals after three years to determine whether the goals are still ambitious and achievable.  



8 

Summary Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 52.09% 76.05% 40.49% 70.25% 

Economically 

disadvantaged 

students* 

35.60% 67.80% 25.42% 62.71% 

Children with 

disabilities* 
13.48% 56.74% 10.36% 55.18% 

English learners 15.14% 57.57% 18.10% 59.05% 

African American 36.19% 68.10% 23.39% 61.70% 

American Indian 

or Alaska Native  
56.90% 78.45% 40.74% 70.37% 

Asian  76.92% 88.46% 73.40% 86.70% 

Native Hawaiian/ 

Other Pacific 

Islander  

50.00% 75.00% 42.86% 71.43% 

Hispanic or 

Latino 
40.69% 70.35% 29.73% 64.87% 

White 64.43% 82.22% 52.87% 76.44% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

Grade 3 Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 53.84% 76.92% 55.13% 77.57% 

Economically 

disadvantaged 

students* 

37.97% 68.99% 39.85% 69.93% 

Children with 

disabilities* 
22.07% 61.04% 25.50% 62.75% 

English learners 27.79% 63.90% 34.77% 67.39% 

African American 39.41% 69.71% 38.64% 69.32% 

American Indian 

or Alaska Native  
57.50% 78.75% 50.00% 75.00% 

Asian  79.89% 89.95% 87.30% 93.65% 
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 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Native Hawaiian/ 

Other Pacific 

Islander  

61.54% 80.77% 61.54% 80.77% 

Hispanic or 

Latino 

40.35% 70.18% 44.27% 72.14% 

White 66.35% 83.18% 67.97% 83.99% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

Grade 4 Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 55.90% 77.95% 50.55% 75.28% 

Economically 

disadvantaged 

students* 

38.75% 69.38% 33.82% 66.91% 

Children with 

disabilities* 
18.74% 59.37% 16.97% 58.49% 

English learners 15.93% 57.97% 18.32% 59.16% 

African American 40.96% 70.48% 32.71% 66.36% 

American Indian 

or Alaska Native  
62.16% 81.08% 48.65% 74.33% 

Asian  81.58% 90.79% 81.07% 90.54% 

Native Hawaiian/ 

Other Pacific 

Islander  

50.00% 75.00% 57.14% 78.57% 

Hispanic or 

Latino 
43.04% 71.52% 38.44% 69.22% 

White 68.48% 84.24% 64.65% 82.33% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 
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Grade 5 Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 60.28% 80.14% 41.54% 70.77% 

Economically 

disadvantaged 

students* 

44.37% 72.19% 26.47% 63.24% 

Children with 

disabilities* 
19.86% 59.93% 10.56% 55.28% 

English learners 12.92% 56.46% 7.69% 53.85% 

African American 44.31% 72.16% 23.01% 61.51% 

American Indian 

or Alaska Native  
66.67% 83.34% 42.86% 71.43% 

Asian  85.16% 92.58% 74.18% 87.09% 

Native Hawaiian/ 

Other Pacific 

Islander  

83.33% 91.67% 53.85% 76.93% 

Hispanic or 

Latino 

49.20% 74.60% 29.37% 64.69% 

White 72.99% 86.50% 55.99% 78.00% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

Grade 6 Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 51.84% 75.92% 36.97% 68.49% 

Economically 

disadvantaged 

students* 

34.56% 67.28% 20.87% 60.44% 

Children with 

disabilities* 
11.42% 55.71% 7.61% 53.81% 

English learners 6.90% 53.45% 3.28% 51.64% 

African American 35.12% 67.56% 20.82% 60.41% 

American Indian 

or Alaska Native  
46.51% 73.26% 27.91% 63.96% 

Asian  82.05% 91.03% 70.08% 85.04% 
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 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Native Hawaiian/ 

Other Pacific 

Islander  

72.73% 86.37% 45.45% 72.73% 

Hispanic or 

Latino 
40.45% 70.23% 24.41% 62.21% 

White 64.67% 82.34% 49.77% 74.89% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

Grade 7 Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 52.66% 76.33% 39.63% 69.82% 

Economically 

disadvantaged 

students* 

34.77% 67.39% 21.92% 60.96% 

Children with 

disabilities* 
11.77% 55.89% 7.85% 53.93% 

English learners 5.59% 52.80% 6.91% 53.46% 

African American 35.61% 67.81% 21.49% 60.75% 

American Indian 

or Alaska Native  
67.44% 83.72% 54.55% 77.28% 

Asian  82.32% 91.16% 77.18% 88.59% 

Native Hawaiian/ 

Other Pacific 

Islander  

30.00% 65.00% 40.00% 70.00% 

Hispanic or 

Latino 
41.51% 70.76% 28.91% 64.46% 

White 64.77% 82.39% 52.24% 76.12% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 
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Grade 8 Table  

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 54.16% 77.08% 37.74% 68.87% 

Economically 

disadvantaged 

students* 

36.46% 68.23% 19.97% 59.99% 

Children with 

disabilities* 
11.19% 55.60% 6.35% 53.18% 

English learners 8.33% 54.17% 8.86% 54.43% 

African American 38.27% 69.14% 19.99% 60.00% 

American Indian 

or Alaska Native  
55.10% 77.55% 40.82% 70.41% 

Asian  80.89% 90.45% 73.64% 86.82% 

Native Hawaiian/ 

Other Pacific 

Islander  

22.22% 61.11% 33.33% 66.67% 

Hispanic or 

Latino 

43.63% 71.82% 25.02% 62.51% 

White 66.64% 83.32% 51.24% 75.62% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

Grade 11 Table (*based on Smarter Assessment data) 

 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

All students 52.39% 76.20% 31.31% 65.66% 

Economically 

disadvantaged 

students* 

32.65% 66.33% 13.68% 56.84% 

Children with 

disabilities* 
11.12% 55.56% 3.99% 52.00% 

English learners 6.21% 53.11% 5.26% 52.63% 

African American 32.50% 66.25% 13.36% 56.68% 

American Indian 

or Alaska Native  
70.37% 85.19% 33.33% 66.67% 

Asian  74.38% 87.19% 62.93% 81.47% 
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 ELA ELA Mathematics Mathematics 

Subgroups 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Starting Point 

(2015-2016) 

Long-Term Goal 

(2030) 

Native Hawaiian/ 

Other Pacific 

Islander  

40.00% 70.00% 10.00% 55.00% 

Hispanic or 

Latino 

38.71% 69.36% 17.53% 58.77% 

White 64.93% 82.47% 42.36% 71.18% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

B. Graduation Rate. 

i. Description.  Describe how the SEA established its ambitious long-term goals and 

measurements of interim progress for improved four-year adjusted cohort graduation rates, 

including how the SEA established its State-determined timeline for attaining such goals.  

The DDOE, with the input of its stakeholders, has established ambitious long-term goals with 

measurements of interim progress for all students and subgroups for the four-year adjusted cohort 

graduation rates as well as extended-year adjusted cohort graduation rates.  Based on stakeholder 

feedback, the DDOE will continue to calculate and report both five- and six-year adjusted cohort 

graduation rates.  Feedback from stakeholders encouraged long-term goals to be set for a length 

of more than five years.  Ambitious long-term goals were developed to reduce the percentage of 

non-graduating students by 50% by 2030.  This is calculated by first identifying the 2014-2015 

baseline cohort graduation rate by subgroup (percent); subtracting that percentage from 100%; 

dividing the result by 50%, which represents the desired reduction in the percentage of non-

graduating students; and adding that percentage to the baseline to identify the long-term goal.  An 

example is shown below: 

Subgroup:  All Students 

 Step 1:  2014-2015 Graduation Rate = 84.3% 

 Step 2:  100% - 84.3% = 15.7% 

 Step 3:  Reduction goal is 50% of 15.7% = 7.8%% 

Step 4:  Add reduction goal to baseline graduation rate to determine long-term goal (increase 

in graduation rate) for the All Students subgroup 84.3% + 7.8% = 92.1% 

 

ii. Provide the baseline and long-term goals for the four-year adjusted cohort graduation rate in 

the table below. 

Four-Year Adjusted Cohort Graduation Rate 

Subgroup 

Starting Point 

(2014-2015) 

Long-Term Goal 

(2030) 

All students 84.3% 92.1% 

Economically disadvantaged 

students* 
73.7% 86.8% 
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Four-Year Adjusted Cohort Graduation Rate 

Subgroup 

Starting Point 

(2014-2015) 

Long-Term Goal 

(2030) 

Children with disabilities* 63.7% 81.9% 

English learners 68.7% 84.3% 

African American 81.8% 90.6% 

American Indian or Alaska 

Native 
65.8% 82.9% 

Asian or Native Hawaiian/Other 

Pacific Islander 

93.7% – Asian 

>95.0% – Hawaiian 
>95.0% 

Hispanic or Latino 79.8% 90.0% 

White 87.0% 93.5% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities 

(SWD) in the state language throughout this document. 

 

iii. If applicable, provide the baseline and long-term goals for each extended-year cohort 

graduation rate(s) and describe how the SEA established its ambitious long-term goals and 

measurements for such an extended-year rate or rates that are more rigorous as compared to 

the long-term goals and measurements of interim progress than the four-year adjusted cohort 

rate, including how the SEA established its State-determined timeline for attaining such 

goals.  

The DDOE currently calculates and reports five-year and six-year adjusted cohort graduation 

rates.  Based on stakeholder feedback received to date, DDOE will continue to calculate and 

report both five- and six-year adjusted cohort graduation rates. 

Five-Year Adjusted Cohort Graduation Rate 

Subgroup 
Starting Point 

(2013-2014) 

Long Term Goal 

(2030) 

All students 85.8% 92.92% 

Economically disadvantaged 

students* 
79.9% 89.96% 

Children with disabilities* 67.6% 83.82% 

English learners 78.8% 89.39% 

African American 82.2% 91.08% 

American Indian or Alaska 

Native 
94.7% 97.37% 

Asian or Native Hawaiian/Other 

Pacific Islander 
94.0% – Asian 97.00% 

Hispanic or Latino 82.8% 91.4% 

White 88.1% 94.04% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 
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The Six-Year Adjusted Cohort Graduation Rate baseline will be updated to school year 2013-2014 as the data 

becomes available. 

Six-Year Adjusted Cohort Graduation Rate 

Subgroup 
Starting Point 

(2012-2013) 

Long Term Goal 

(2030) 

All students 81.4% 90.70% 

Economically disadvantaged 

students* 
69.1% 84.56% 

Children with disabilities* 63.8% 81.89% 

English learners 74.9% 87.43% 

African American 77.6% 88.81% 

American Indian or Alaska 

Native 
80.6% 90.28% 

Asian or Native Hawaiian/Other 

Pacific Islander 
90.1% – Asian 95.03% 

Hispanic or Latino 78.8% 89.39% 

White 83.7% 91.87% 

*These subgroups are referred to as low socioeconomic status (low SES) and students with disabilities (SWD) 

in the state language throughout this document. 

 

C. English Language Proficiency.  
i. Description.  Describe the State’s uniform procedure, applied consistently to all English 

learners in the State, to establish research-based student-level targets on which the goals and 

measurements of interim progress are based. The description must include:  

1. How the State considers a student’s English language proficiency level at the time of 

identification and, if applicable, any other student characteristics that the State takes 

into account (i.e., time in language instruction programs, grade level, age, Native 

language proficiency level, or limited or interrupted formal education, if any).  

2. The applicable timelines over which English learners sharing particular 

characteristics would be expected to attain ELP within a State-determined maximum 

number of years and a rationale for that State-determined maximum.  

3. How the student-level targets expect all English learners to make annual progress 

toward attaining English language proficiency within the applicable timelines.  

Due to the number of English Learners (ELs) and migrant students who move across states lines, 

the DDOE is working collaboratively with Mid-Atlantic States to create a regional accountability 

model that benefits ELs across state boundaries.  This approach will be beneficial and will help to 

create uniformity within the region.  Feedback from stakeholders participating in the Governor’s 

Advisory Committee, the English as a second language (ESL) Coordinator Group and the 

Spanish-Language Community Engagement sessions indicated that English language growth 

should be calculated from the student’s proficiency level at the point of entry and differentiated 

by grade level or grade band.  As a result of this feedback, the DDOE is collaboratively 

structuring its Title III/Title I EL accountability to include ELs’ individual differences, including 

entering proficiency level, entering grade level/age, and previous formal education. 

The Governor’s Advisory Committee, ESSA Discussion Groups, and ESL Coordinators also 

requested that both short- and long-term growth and attainment targets be based upon sound 
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research.  In response to this feedback, the DDOE is collaborating with researchers from World-

Class Instructional Design and Assessment (WIDA) and has held several technical assistance 

meetings with researchers and psychometricians from the Council of Chief State Officers, State 

Collaboratives on Assessment and Student Standards – English Learners (CCSSO, SCASS-EL).   

Starting with the 2016-2017 assessment cycle, the DDOE will define increases in the percentage 

of all current ELs making progress in English language proficiency (ELP) as ELs that meet the 

ELP cut scale score (SS) within the established timeframe consistent with a student’s baseline 

ELP level (see Draft Student-Level Interim Growth Targets Table below).  Thus, the state will 

consider a student’s ELP level at the time of identification and the time enrolled in a school to 

determine the number of years that a student has to reach proficiency and set measurements of 

interim progress accordingly. 

Under this model, students achieving a performance level (PL) of 5.0 or higher on their initial 

ACCESS assessment (Year 1) have met their growth target.  Through assistance with WIDA 

researchers, technical assistance from CCSSO, and an analysis of Delaware EL success on the 

state proficiency assessment, the DDOE has determined that a student’s exit target, or attainment 

target (AT), will be defined as a 5.0 composite on the ACCESS for ELLs 2.0 assessment.  The 

maximum number of years that students have to attain proficiency is six years.  This decision is a 

result of significant stakeholder input, including that from ESL coordinators, the Governor’s 

Advisory Committee, and on empirical research in language acquisition. 

 

Draft Student-Level Interim Growth Targets  

Please note:  Based on a review of historical student performance data, DDOE recognizes that the 

growth trajectory is non-linear, and therefore the variable “x” in this table will be adjusted. 

 Growth Target 

Year 1 

Baseline 

ACCESS PL 

Year 2 Year 3 Year 4 Year 5 Year 6 

5.0 or higher      

4.0-4.9 

x% of SS 

progress 

from Year 1 

to AT 

SS for 5.0 

two grades 

out (AT) 

   

3.0-3.9 

x% of SS 

progress 

from Year 1 

to AT 

x% of SS 

progress 

from Year 1 

to AT 

SS for 5.0 

three grades 

out (AT) 

  

2.0-2.9 

x% of SS 

progress 

from Year 1 

to AT 

x% of SS 

progress 

from Year 1 

to AT 

x% of SS 

progress 

from Year 1 

to AT 

SS for 5.0 

four grades 

out (AT) 
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 Growth Target 

Year 1 

Baseline 

ACCESS PL 

Year 2 Year 3 Year 4 Year 5 Year 6 

1.0-1.9 

x% of SS 

progress 

from Year 1 

to AT 

x% of SS 

progress 

from Year 1 

to AT 

x% of SS 

progress 

from Year 1 

to AT 

x% of SS 

progress 

from Year 1 

to AT 

SS for 5.0 

five grades 

out (AT) 

 

The following are two scenarios to help illustrate this methodology: 

 Student overall SS at the end of Year 0 is in PL 4.0 to 4.9 

 Student has two more years to exit relative Year 0 (baseline) 

 Year 2 growth/exit target is the overall 5.0 SS two grades higher than the Year 0 grade 

(exception: the Year 2 growth/exit target is the grade 12 target if the student is in grade 

11 in Year 0) 

 The Year 1 growth target is Year 0 SS + (Year 2 SS – Year 0 SS)/2 

 Student overall SS at the end of Year 0 is in PL 1.0 to 1.9 

 Student has five more years to exit relative Year 0 

 Year 5 growth/exit target is the overall 5.0 SS five grades higher than the Year 0 grade 

(exception: the Year 5 growth/exit target is the grade 12 target if the student is in grade 8, 

9, 10 or 11 in Year 0) 

 The Year 1 growth target is Year 0 SS + (Year 5 SS – Year 0 SS)/5 

 The Year 2 growth target is Year 0 SS + [(Year 5 SS – Year 0 SS)/5] * 2 

 The Year 3 growth target is Year 0 SS + [(Year 5 SS – Year 0 SS)/5] * 3 

 The Year 4 growth target is Year 0 SS + [(Year 5 SS – Year 0 SS)/5] * 4 

The determined student-level targets require that all students make appropriate progress based on 

individual student 1) entry proficiency level and 2) time in a Delaware school.  All targets are 

ambitious while still taking into account the diverse learning differences of the EL population and 

language acquisition research.  In order to set the expectation that all ELs make annual progress 

toward attaining ELP within the applicable timeline, DDOE will award points to the schools for 

students meeting the annual interim growth targets and on-time attainment of ELP.  Index scores 

for ELP growth will range from 0.00 to 1.10 with:  

 0.00 assigned to students who showed no growth,  

 0.01 to 0.99 assigned to students who have made growth toward the target 

 1.00 to 1.10 assigned to students who have reached (1.00) or exceeded the target (1.01 to 

1.09), with a maximum bonus for exceeding the target by 10% or more (1.10). 

 

ii. Describe how the SEA established ambitious State-designed long-term goals and 

measurements of interim progress for increases in the percentage of all English learners in the 

State making annual progress toward attaining English language proficiency based on 1.C.i. 

and provide the State-designed long-term goals and measurements of interim progress for 

English language proficiency.  
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The DDOE is exploring a growth-to-target model with an indicator index and label that allows 

partial credit to be awarded for progress toward growth goals.  The adoption of this model allows 

schools to receive credit for both exceeding the growth target and to receive partial credit for 

increases toward the expected long-term goals, which will extend to 2030 consistent with the 

timeline for long-term goals for academic achievement and graduation rates.   

The DDOE is analyzing both state- and national-level data to determine the appropriate target for 

growth based on the established student-level indicators. 

Long-Term State-Level Targets for ELP Growth 

DDOE recognizes that Delaware’s previous annual measurement achievement objective 

(AMAO) I indicator, based on a linear 0.5 PL growth trajectory with a 2% annual increase 

requirement resulted in very few districts being able to meet long-term SEA goals.  Through 

engagement with regional SEAs, the DDOE is in the process of using previous year’s data and 

applying the proposed growth indicators to determine an ambitious, yet attainable long-term 

goal for the SEA.  DDOE is currently considering its long-term goal as 1% increase of all 

students meeting ELP targets each year until 2030 or 85% of all students meeting targets.  

Subgroup 

Baseline 

(Data and Year) 

Long-Term Goal 

(Data and Year) 

English learners 

Growth from 2016 to 

2017 administration of 

ACCESS for ELLs 2.0  

Statewide ELs will meet targets at: 

 1% increase of all students meeting 

targets each year until 2030; OR 

 85% of students meeting targets  

 

  


